4 LEA Oral Expression 2004-2005
1
Teacher’s Notes

Semester 1

David H. Fournier & Amy Sentell



4 LEA Oral English

The primary objectives of this oral English course are:

· To improve spoken fluency and pronunciation

· To effectively communicate and work comfortably in an English environment

· To be sufficiently prepared for the final oral exam in June

Class Information

Group

Teacher



Time


Location
    1

Amy Sentell 



Mondays, 15h

rm. 168



sentellamy@hotmail.com
2 David H. Fournier 


Mondays, 16h

rm. 235

lecteurdavid@yahoo.fr
Website:  www.unice.fr/OralEnglish
Class objectives accomplished through:

· Discussions of various topics based on current world issues and interests

· Role-plays, debates, and activities

· Group and individual presentations

· Class project: designing a website

Student Presentations
Students are required to give a presentation sometime near the end of Semester 1.  These presentations are individual and should last for 15 minutes including a discussion, question period, or interactive activity at the end (designed by the presenting student).
Class project

In addition to class presentations and discussions, students will participate in a writing, researching or design project which will extend beyond class hours.  The format of this year’s project will be an “Oral LEA English at Nice” website, for which we aim for completion at the end of the first semester and for a revised edition at the end of the second.
Evaluation
Oral Expression

Semester 1:  Mark out of 20 (of which 5 are for class project and 5 are for the presentation)

The following areas of assessment will be principal in determining these marks:

1. Level of Spoken English

2. Presentations

3. Participation and Attendance

Course Outline

     Week

Subject

Activity

Preparation
1. (25/10/04)

Introductions

 (01/11/04)

-----------------
Holiday – No Class ----------------------------------
2. (08/11/04)

Population Control
Discussion

Read articles

3. (15/11/04)

Vegetarianism

Discussion/Debate
Read articles

4. (22/11/04)

Headscarf ban
 
Audiotape,







Comp. + Discussion


5. (29/11/04)

How to Give a






Presentation



6. (06/12/04)

Presentations

Activity Bank

7. (13/12/04)

Presentations

Activity Bank

Christmas Break!

8. (03/01/05)

Presentations

Activity Bank

9. (10/01/05)

Presentations

Activity Bank

Revision Week (Jan. 17 – 22)

Exams
(Jan. 24 – Feb. 5)

Winter Break (Feb. 5 – Feb 12)

In the weeks of the presentations, should one of the presenters be unable to come to class or we have spare time, we will do an activity from the Activity Bank.  You will find these at the back of the teacher pack (p. 30-1).  Some need preparation work!  (“Topic starters” and “Generalisations” might be most suited for this level.)

Semester 1 Presentations

Students are required to do a presentation sometime near the end of Semester 1.  These presentations are individual and should last for 15 minutes including a discussion, question period, or TPO activity at the end (designed by the presenting student).

Topic:

Students will have the opportunity to present work based on material assigned by their teacher throughout the semester (ex. articles, documentaries, news, etc.).  This includes work that they may be doing for the class project (i.e., the website).  Alternatively, they may choose to present a topic of general interest of their choice.  You may want to encourage students to present a new topic.  Students should be aware that they must present something different from their classmates’ presentations.

Presentation Format:

See Week 6 “How to Give a Presentation”

Preparation and Work:

Remind students on a weekly basis that presentations are not that far away and that they should start deciding/preparing/working on them as soon as possible.  Topics must be approved first by the teachers, so the sooner this happens the better, to avoid disappointment.  (No student can do the same presentation as another.)

Evaluation:

The evaluation of the presentations is essentially the same as during the regular class sessions.  In order of importance, the teacher will be evaluating: interpretability, fluency, grammar and vocabulary, pronunciation, overall proficiency, and enthusiasm.  Remind students of the method of evaluation.  The presentation comprises 5 of the 20 total marks of semester 1.

Proposed Timetable for student presentations (Semester 1)

Week 1:
Introduction

Week 2:
Presentation sign-up

Week 3:
Presentation sign-up

Week 4:


Week 5:
How to Give a Presentation

Week 6:
Presentations

Week 7:
Presentations

Week 8: 
Presentations

Week 9:
Presentations

Semester 1 presentations!

SIGN UP SHEET (No more than ___ students per date!)

Date






Student Names


06/12/04



13/12/04



03/01/05



10/01/05

Class Project

This year’s class project will be in the form of a website.  This website will serve as an introduction to LEA English students starting off the programme.  All students will contribute in some way to the project.

Goal: To have a working website up and running by the end of the first semester.  This website shall advertise the LEA English programme, promoting it as well as being welcoming and informative, designed especially for prospective and returning students.

Format and Design:

The specifics of the format will be discussed in class early in the semester.  It should be well organised and user-friendly, aesthetically pleasing without being confusing.  Students interested in volunteering to help with the actual creation of the website will be assigned to do so (and thus have a bit less actual writing work than the others).

Content:

The content of the website will be discussed and developed in class with the students.  They should fully take part in deciding what the website should and should not include.

Here are some ideas:

1. English Department News and description of programme

2. List of current courses and teachers/profs

3. English Society Information and Publicity

4. Quotes, Interviews with teachers and students, and personal reviews

5. Nice tourism, information, and highlights

6. Photos (Nice, students, profs, classroom, uni, etc.)

7. Random English language section (ex. jokes, word games, interesting (linguistic) facts, differences between French/English, faux-amis, etc.)

8. Contact Info

9. etc.

Preparation and Work:

Since there are two 4LEA sections, there will obviously have to be contact between the two classes so that we are working towards a common goal.  The teachers will serve as the liaison.  All ideas and finished work should be first handed in to the teachers for approval.  Volunteers are needed for website design, picture-taking, interviewing, finding out all relevant information, writing articles/reviews, etc.  Students can work in pairs or individually.

Evaluation:

Students should be aware that this project will count towards their final mark in the course.  The evaluation of the students concerning the class project will be solely based on participation and effort (as opposed to quantity or quality).  The website contribution comprises 5 of the 20 total marks of semester 1.

Proposed Timetable for class project (Semester 1)

Week 1:
Introduction of project and brainstorming

Week 2:
Allocation of tasks to different groups (4-5 groups per class)

Week 3:
Submission of ideas to teachers

Week 4:
Progress reports

Week 5:
Submission of first drafts of work to teachers*

Week 6:
Feedback

Week 7:
Submission of final drafts*

Week 8: 
Few final submissions (if any) and presentation of website draft in class

Week 9:
Launch of the LEA programme website!

Semester 2 will be less intense and consist of website upkeep and general improvement.  Brainstorming with advice, ideas, criticism, and discussions may take place.  Depending on how semester 1 goes, semester 2 could be a further completion of the website with more material additions.  In this case, follow the same timetable as in Semester 1.

*It would be preferable if not required that final submissions be on diskette or by email, to avoid unnecessary and time-consuming copying of material.  If certain students have absolutely no computer skills, we may have to allocate a transcription job to one or two students (and that will serve as their contribution)… hopefully this will not be necessary!

Week 1

Introductions

This class is intended to serve as an “ice-breaker”, giving the teacher the opportunity to introduce him/herself as well as to meet the students.

Teacher:

Begin by introducing yourself and allow students a few minutes to ask any questions they may have about where you are from, etc.

Students:

Organise the students into pairs, preferably with someone they don’t know already, and let them spend five minutes asking each other questions so that they can introduce each other to the class.  Encourage them to do this activity in English.  If they already know their partner, they should try to find out new and interesting things about them.

Give each pair two to three minutes to introduce each other.

Presentations and Project:

It is important that you allow time after the intro activity to do the following:

1. Go over the semester 1 syllabus (pp. 1-2) and explain what the group project will be this year (English Department website – p. 5), allowing the students time to ask questions.

2. Go over what is required for the student presentation (p. 3).  Tell students that they will have to sign up for presentations in the next two weeks.  Answer questions.



HOMEWORK FOR WEEK 2 (to be assigned in week 2) (you may want to write this on the board)

- read the 4 articles on Population Control in China.

- Highlight or make a note of the main points in each article

- List all vocabulary you have trouble with

- Make a note of your immediate reaction to the articles.  Do you believe in population control?  Do you think that it is at least necessary?  What are your views on over-population and the prevention processes?



Week 2

Population Control

Students are expected to have read the articles before class.  The first article is explaining the population control program in China.  The rest of the articles are either FOR or AGAINST the Chinese population control program.  A few quick facts are at the end.

Divide students into small groups.  Assign to each of them an article that they have read.  (The 2nd and 3rd articles are shorter and may be presented together.)  Have them work together (in English) discussing or writing down the main points of the article and then get them to present the article to the class (2-3 min presentation).  Also, they must find about five words that they do not know or need help with and write them on the board. Find synonyms and write them on the board for the class.  (You may have one article presented more than once, but at least have all articles presented.)

After the presentations, an open discussion is to follow.  Here are some questions you could ask and other issues.  Hopefully, this discussion will take off easily.

Questions

1. What are the advantages and disadvantages of population control?

2. Is China’s population control program moral?

3. Do you believe that over-population is a major problem in the world?  If yes, how can we control it?  If no, why not?

4. How is it that articles such as these can be so completely inconsistent?

Other Issues

1. Female infanticide (see Quick facts section below)

2. Other options for population control?



HOMEWORK FOR WEEK 3
- assign half of the class the FOR vegetarianism article and the other half the AGAINST vegetarianism article to read for next week

They must:

- Identify the main points from the articles: what are the most important ideas?

- Decide how they would go about presenting these articles and arguing these points of view

(They are welcome to read both articles, of course.)

**remind students that there will be a debate next week on vegetarianism.**



Group project discussion and allocation of tasks

Have students tell you what they plan on doing for the website.  Tell them to look over the “class project” page in the pack (stu p. 4, teach p. 5).  Try to have some leaflets from the office with you for the 4 years (121 bis). Here are some ideas for the students.

1. Research about the programme to get a description, news, list of profs

2. Research about the English Society, information and publicity

3. Interview LEA students/profs and getting a full transcription

4. Organise a survey or collect personal opinions about the programme

5. Research about Nice, the city highlights and its tourism info

6. Photograph (relevant) stuff for the website (classrooms, students, teachers, uni, etc.)

7. Design a fun and random English section

8. Edit and transcribe for the website (requires computer access)

9. Help with website design (requires computer access and website design skill)

10. Other ideas?

It is imperative that they decide today. Be enthusiastic!  (Hopefully it will be contagious.)  Remind students that the first progress reports for the website are due next week.  Basically each student should prepare to speak briefly about what they are planning on doing (or have done so far) for the project.  Nothing to hand in. 

Discuss with other 4LEA teacher what the students have chosen sometime in the week to follow, and compare notes!

[image: image1.wmf]

Human Population

Population Control Programs: China
Initially, China's post-1949 leaders were ideologically disposed to view a large population as an asset. But the liabilities of a large, rapidly growing population soon became apparent. […]

[…]

The one-child policy was a highly ambitious population control program. Like previous programs of the 1960s and 1970s, the one-child policy employed a combination of propaganda, social pressure, and in some cases coercion. The one-child policy was unique, however, in that it linked reproduction with economic cost or benefit. 

Under the one-child program, a sophisticated system rewarded those who observed the policy and penalized those who did not. Couples with only one child were given a "one-child certificate" entitling them to such benefits as cash bonuses, longer maternity leave, better child care, and preferential housing assignments. In return, they were required to pledge that they would not have more children. In the countryside, there was great pressure to adhere to the one-child limit. Because the rural population accounted for approximately 60 percent of the total, the effectiveness of the one-child policy in rural areas was considered the key to the success or failure of the program as a whole. 

In rural areas the day-to-day work of family planning was done by cadres at the team and brigade levels who were responsible for women's affairs and by health workers. The women's team leader made regular household visits to keep track of the status of each family under her jurisdiction and collected information on which women were using contraceptives, the methods used, and which had become pregnant. She then reported to the brigade women's leader, who documented the information and took it to a monthly meeting of the commune birth-planning committee. According to reports, ceilings or quotas had to be adhered to; to satisfy these cut-offs, unmarried young people were persuaded to postpone marriage, couples without children were advised to "wait their turn," women with unauthorized pregnancies were pressured to have abortions, and those who already had children were urged to use contraception or undergo sterilization. Couples with more than one child were exhorted to be sterilized. 

The one-child policy enjoyed much greater success in urban than in rural areas. Even without state intervention, there were compelling reasons for urban couples to limit the family to a single child. Raising a child required a significant portion of family income, and in the cities a child did not become an economic asset until he or she entered the work force at age sixteen. Couples with only one child were given preferential treatment in housing allocation. In addition, because city dwellers who were employed in state enterprises received pensions after retirement, the sex of their first child was less important to them than it was to those in rural areas. 

Numerous reports surfaced of coercive measures used to achieve the desired results of the one-child policy. The alleged methods ranged from intense psychological pressure to the use of physical force, including some grisly accounts of forced abortions and infanticide. Chinese officials admitted that isolated, uncondoned abuses of the program occurred and that they condemned such acts, but they insisted that the family planning program was administered on a voluntary basis using persuasion and economic measures only. International reaction to the allegations were mixed. The UN Fund for Population Activities and the International Planned Parenthood Association were generally supportive of China's family planning program. The United States Agency for International Development, however, withdrew US$10 million from the Fund in March 1985 based on allegations that coercion had been used. 

Observers suggested that an accurate assessment of the one-child program would not be possible until all women who came of childbearing age in the early 1980s passed their fertile years. As of 1987 the one-child program had achieved mixed results. In general, it was very successful in almost all urban areas but less successful in rural areas. The Chinese authorities must have been disturbed by the increase in the officially reported annual population growth rate (birth rate minus death rate): from 12 per 1,000, or 1.2 percent in 1980 to 14.1 per 1,000, or 1.4 percent in 1986. If the 1986 rate is maintained to the year 2000, the population will exceed 1.2 billion. 

Rapid fertility reduction associated with the one-child policy has potentially negative results. For instance, in the future the elderly might not be able to rely on their children to care for them as they have in the past, leaving the state to assume the expense, which could be considerable. Based on United Nations statistics and data provided by the Chinese government, it was estimated in 1987 that by the year 2000 the population 60 years and older (the retirement age is 60 in urban areas) would number 127 million, or 10.1 percent of the total population; the projection for 2025 was 234 million elderly, or 16.4 percent. According to one Western analyst, projections based on the 1982 census show that if the one-child policy were maintained to the year 2000, 25 percent of China's population would be age 65 or older by the year 2040.

http://countrystudies.us/china/34.htm
Questions:

1. What happened to those who didn’t abide by the one-child/family law?  Those who did?

2. Why was the program more successful in urban rather than rural areas?

3. What is one possible negative result of this population control technique?
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China's Population Control a Must for Development: Expert
China should continue its state policy of population control in the first half of this century if the country is to enjoy sustainable development, China Daily quoted a demographer here Tuesday. 

Tian Xueyuan, a professor of population with the Chinese Academy of Social Sciences, said the population issue is the "linchpin" of China's sustainable development and urged the government to incorporate the issue into its whole strategy of sustainable development. 

Warning that the country's population still has a strong momentum of growth, Tian said the government should not relax its family planning policy. 

China has been the most populous developing nation in the world. The fifth national census indicated that the Chinese mainland had a population of 1.266 billion in 2000. 

According to Tian, China could realize a zero growth rate in the middle of this century, when its population reaches around 1.6billion and per capita gross domestic product reaches 3,000 to 4,000 US dollars. 

http://english.people.com.cn/200210/22/eng20021022_105475.shtml
Question:

1. According to this article, is the Chinese population control program working?  Explain. 



Experts: China's Population Control not Rely on Abortion 
China's family planning does not depend on induced abortion but benefit from good contraceptive measures encouraged and funded by the government, population experts said. 
China's family planning does not depend on induced abortion but benefit from good contraceptive measures encouraged and funded by the government, population experts said. 

The rate of induced abortion in China was much lower than the average level worldwide, according to Chinese population experts who attended the 6th Asia-Pacific Social Science and Medicine Conference held last week in Kunming City in southwest China. 

As a means to control birth rate, induced abortion is widely used in many countries. In another words, a falling birth rate is usually followed with more induced abortions, according to the experts. However, that does not happen in China. 

Though the number of induced abortions is big due to China's large population, the rate is much lower than those in Japan, the Republic of Korea and eastern European countries. 

Statistics show the abortion rate in China was 1.7 in 1983, which meant a woman would abort 1.7 children in her lifetime on average. This figure was the highest rate in New China. Anyway, it remains much lower than the present levels in the world. 

During the 1960s, the abortion rate was 5 to 7 in the former Soviet Union, Yugoslavia and Romania. In the late 1950s, the figure for Japan was 4. In the early 1980s, the rate was nearly 3 in the Republic of Korea. 

From 1971 to 1981, the average number of children a Chinese woman of child-bearing age would have in her life fell from 5.4 to2.72. The drop in the birth rate was influenced by many factors, with contraception the most important during this period and abortion the least important factor. 

"The Chinese government calls for young women of child-bearing age to take contraceptive measures," said Chen Wei, a demographer at the Demography and Development Research Center at China's People's University. 

The government also emphasized delaying marriage and pregnancy to control the country's birth rate. 

"China has become a nation with a low birth rate and also a low abortion rate by the end of the 20th century," Chen said, adding that the induced abortion rate fell rapidly in China with the adjustment of its family planning policy and the promotion of medical services for childbirth. 

http://english.people.com.cn/200210/23/eng20021023_105545.shtml
Questions:

1. What is the main claim in this article?  Is it well presented?



World Tibet Network News 
Tuesday, June 13, 2000 
------------------------------------------------------------------------

China's population control a sinful solution
------------------------------------------------------------------------

By Cheryl Daen

The Daily Aztec

San Diego State U.

SAN DIEGO June 12, 2000 (U-WIRE) -- China is a developing country with too large a population, low natural resources per capita and an unstable economic foundation.

Despite the implementation of family planning programs, 58,000 babies are born daily. That translates to 20 million babies a year, hence China's huge 1.2 billion population.

The rapid population growth has intensified the pressure on natural resources and the environment. Under China's present condition, family planning is the primary choice in taking that burden off future generations. Sadly, ramifications of family planning have led to some of the most horrendous crimes humanity has ever seen.

Since 1979, China's strict birth limitation policy has become one of the most notorious ever enacted. All pregnancies must be authorized in order to maintain birth quotas and population goals. Women must obtain "birth coupons" prior to conception.

The attempt to limit most couples to only one child provoked controversy worldwide, and contributed to a wide-ranging debate about the politics, economics and ethics of China.

This policy is merely one more noodle in China's already full bowl of human rights abuses.

The sex of the single child became a very important question while strengthening cultural preferences for boys. China's ruthlessly enforced childbearing restrictions have resulted in the mass murders of infant

girls -- by any means necessary: through gross neglect, abandonment, infanticide and, in recent years, the abortion of fetuses.

In China it is perfectly legal to administer abdominal injections to women who are nine months pregnant in order to induce abortion and kill infants still in the birth canal.

Severe punishments are imposed on couples who break the law, or are even minutely suspected of breaking the law.

Menstrual cycles are publicly monitored and pelvic examinations are performed on women thought to be pregnant.

Extreme fines often far greater than a family's income are given for unauthorized births. Children born illegally are labelled "illegal children" and are not listed on the population register.

The child receives no medical benefits, no grain rations, no opportunity to attend school and no chance for employment.

Women of China are not the only victims of these heinous crimes. Since the unlawful occupation of Tibet by China more than 50 years ago, Tibetan women have suffered exploitation, oppression and discrimination. China also implemented its birth control policies in Tibet, resulting in

brutal forced abortions and sterilization.

Married women between 25 and 35 are allowed to have one to two children. Some Tibetans report that a relative or friend has delivered a healthy baby only to have a nurse kill it with a lethal injection.

One Tibetan man trained to carry out abortions and sterilization has admitted that no hygienic precautions are taken except for washing instruments with boiled water.

What is even more tragic -- those who perform abortions and sterilization without proper facilities and in unhygienic conditions go unpenalized. […]

http://www.tibet.ca/en/wtnarchive/2000/6/13_7.html
Question:

1. How is this article blatantly inconsistent with the information provided in the previous one?



Quick facts
*
The United States is again blocking funding to the U.N. Population Fund because of its support of China's family planning efforts that include abortion.

http://www.aiada.org/article.asp?id=20232
*
A Chinese county has been ordered to conduct 20,000 abortions and sterilisations before the end of the year after communist family planning chiefs found that the official one-child policy was being routinely flouted. (2001)

http://portal.telegraph.co.uk/news/main.jhtml?xml=/news/2001/08/05/wchin05.xml
*
Family planning officials in the Chinese province of Guangdong have increased by 400%, the fine levied against a couple giving birth to a second child without government permission, as reported by the London Daily Telegraph. This fine is equivalent to 8 times a couple's combined annual income, up from twice the combined yearly income at present. 

*
Female infanticide in China
In China it is important to have boys, as only boys can carry on the family name and honour the ancestors. This preference for male children has led to approximately 10,000 female infants being killed in China each year (1996), and along with the abortion of female foetuses has resulted in a sex ratio of 131 males to 100 females (1997); worldwide the ratio is 105 males to 100 females. In rural areas of China it is even higher; in one county, the ratio of live male births to female in 1995 was 316 to 100. The ‘one child per couple’ policy has increased the traditional preference for male babies and the possibility of determining the sex of a foetus by ultrasound scanners (illegal in China) has led to an increase in abortions of female foetuses. By the end of the century it is estimated that there will be an excess of 90 million unmarried men.

http://www.tiscali.co.uk/reference/encyclopaedia/hutchinson/m0012028.html
*
The world population is still growing, but lately, it has been at a slower rate.

http://www.npr.org/features/feature.php?wfId=3913025
[image: image3.wmf]
Week 3

Vegetarianism - debate

In this class, there is going to be an organised debate on vegetarianism.  Students are expected to have read the articles for their side of the debate in advance.

1. Pair the students off in twos in order to discuss the article.  Try to put a FOR student with an AGAINST student (i.e., put students together who haven’t read the same articles).

2. Have them talk to their partner about the articles that they have read.  Tell them to start by introducing the specific topic of the articles, talk about main ideas and points of view, and give their opinion about the author’s attitude and the contents of the article.  Finally, get them to compare their articles (points of view, facts, etc.).

3. Divide class in two (FOR/AGAINST the motion) and start debate!

DEBATE:  “Eating meat is immoral and unhealthy.”

Tips before starting:

· Remind students that they must argue the side that they have been selected for

· Leave a couple of minutes for students to group together and brainstorm ideas

· Remind them to think back to the debate in week 2, and how to approach the motion from different points of view, as well as thinking about what the other team may argue

· During the debate, give an allocated amount of time for each student in the class to speak.  Remind students not to interrupt someone who is speaking.

· You may act as the judge and the officiator, deciding who speaks when and finally who is the winning side (i.e., which side expresses their argument the best).



Allow time at the end of class:

Provide FEEDBACK

· Now is a good time to discuss with the students any major language problems encountered in the past few weeks.  Provide students with a short lesson on correcting grammar/pronunciation mistakes from previous classes (including this one) and how to fix them.  Make this lesson as interactive as possible.

Website - Class project

· Have each student tell of his/her progress with their work for the website.

· Remind students that the rough draft of their website contribution must be handed in next week, preferably on diskette.  Suggest that they can also email it.

[image: image4.wmf]

The Vegetarian Diet:  Advantages of Vegetarianism
by Phaedron
A vegetarian is one who eats no animal products. Some people call themselves vegetarians but still eat fish and chicken; be assured those two species still belong to the animal kingdom—they have flesh and blood just like a cow or a human or a deer. Also he or she uses a minimum of leather, only where necessary.

There are three issues to consider in regard to vegetarianism. They are: nutritional, spiritual, and moral.

Nutritionally, the alkaline-based digestive system of humans will not properly break down substantial acid substances, the greatest of which is meat. (Also, the amount of cholesterol in meat is unhealthy.)

Colon cancer is rampant! This is caused by the slow evacuation and the putrefaction in the colon of the remains of meat. Lifelong vegetarians never suffer from such an illness.

The type and amount of oils in meat are unhealthy and they turn rancid upon the death of the animal. The flesh and blood also began to putrefy as soon as the animal is killed.

Many meat eaters believe that meat is the sole source of protein. However, the quality of this protein is so poor that little of it can ever be utilized by humans because it is incomplete and lacks the correct combination of amino acids, the building blocks of protein.

Studies show that the average American gets five times the amount of protein needed. It is a common medical fact that excess protein is dangerous, the prime danger being that uric acid (the waste product produced in the process of digesting protein) attacks the kidneys, breaking down the kidney cells called nephrons. This condition is called nephritis; the prime cause of it is overburdening the kidneys.

More usable protein is found in one tablespoon of tofu or soybeans than the average serving of meat!

The environmental conditions of the intestine are perfect for an enormous array of organisms to breed. Note also that the "friendly" bacteria normally found in the intestines are not powerful enough to attack the meat substance since it is not their purpose — instead the opposite occurs. Some organisms that breed on the decaying animal substance also attack those intestinal bacterials.

Tigers or lions who eat meat and grow strong on it have acid-based digestive systems. Also, their intestines are in a straight run of about five feet long, not twisted and turned, layer over layer, compacted into a small area like the human intestine, which is twenty feet long.

Frequently, when certain animal carcasses are found to have cancerous growths in the butchering and trimming process, they are simply carved out by the butcher before it hits the market. How safe is this for human consumption?

Everybody knows about the hormones and other substances which are fed to animals. But did you know that in some places they also feed the large animals concrete to add weight and salability?

Some farmers have started to implement a new system (still in its infancy and hopefully a doomed one) in which they feed the larger animals their own freeze-dried, unsterilized feces. Just imagine the money that could be saved on costly feed!

Did you also know that up until recently one-third of all chickens were leukemic and were still allowed to be sold? Today, however, powerful chemicals are fed daily to the chickens to attempt to control chicken leukemia. As a matter of fact, since as far back as 1950, arsenic has been the standard chemical given to poultry within the entire industry. A farmer just cannot afford not to use arsenic! So the chicken eater consumes this arsenic legally...and it accumulates without ever being expelled!

Poultry is often frozen for up to two years. Cold temperatures do not kill all species of bacteria. Worse than this, as it is shipped and stored, most frozen meat is thawed and refrozen many times. This is almost unavoidable.

Meat eaters suffer more frequently from various types of food poisoning than non-meat eaters — so much so that statistics show that every American has had food poisoning on at least one occasion. When you've felt ill, out-of-sorts, had diarrhea, or were just a little sick to your stomach, no doubt you had not the slightest idea that you had been poisoned by scavengers living off the dead carcass you just ate.

Next there is the subject of fish. Fish do not have a waste system to expel or handle toxins, and any fish that inhabits the waters near where fisheries do their fishing, especially in the Eastern part of the country, are swimming in polluted waters. When you eat fish, you're eating toxins. The FDA only examines 20% of all fish being sold.

Meat is costly and it is the most wasteful source of resources. When one removes meat from his or her diet, a whole new world of eating opens up. Cooking and preparing vegetarian style is no more time consuming than cooking meat. It costs less than half as much to eat vegetarian as it does to eat meat. There are excellent, nutritious, and easy to prepare vegetarian dishes that are Italian, Chinese, Indian, Mid-Eastern, French, Spanish, etc.

This article was excerpted from:  

"Teachings of the Winged Disk" by Phaedron


Who’s veggie?!

[image: image5.png]


[image: image6.png]


[image: image7.png]e



[image: image8.png]



[image: image9.png]


[image: image10.png]


[image: image11.png]=a o



[image: image12.png]




Why We Should Eat Meat

Academic essay transcript excerpt by Tanya Fournier


Growth problems.  Over population of animals.  Disease.  These are all problems associated with being a vegan.  A vegan is defined as one who does not consume meat or any other animal product, including dairy products, and eggs.  Many vegans do not believe in using animal products such as leather, wool, honey, and products containing slaughterhouse ingredients.


Being a vegan is not natural.  Since the birth of mankind, humans have always consumed animals.  Hence, we are classified as omnivores.  Omnivores are defined as generalized feeders, with neither carnivore nor herbivore specializations for acquiring or processing food.  Omnivores consume both animal protein and vegetation.  There is no basis in anatomy or physiology for the assumption that humans are pre-adapted to solely the herbivorous diet.  So, I would like to clear up many myths you may have heard regarding the alleged benefits of being vegan.


One of these myths is that humans are naturally herbivorous because our bodies resemble plant eaters, not carnivorous (strictly meat eaters).  But, according to documented history, our ancestry is among the hunters and gatherers and when domestication of food sources began, it included both animals and plants.


Another misconception is the belief that the human gastrointestinal tract is not designed for a meat diet.  It is the different cell types and the absorptive ability of the intestines that is significant.  Nearly all herbivores have fermenting vats where food sits and microbes, such as bacteria, attack.  Of course, humans also have bacteria in their large intestine, however these bacteria are unable to break down then cellulose fibres exiting within plant products to release the energy for the body.  Our tracts are therefore suited to nutrient-dense foods (grains and meats) and have a modest capacity for fibre.  Eating more than 40g of fibre/day causes some problems for humans.  Hence, a diet based solely on plants is insufficient and unhealthy.


Humans are a prime example of omnivores in all relevant anatomical traits.  This leaves us with the most popular remaining arguments in support of a meat-free diet: health and ethical concerns.


Regarding health concerns, vegans maintain that certain foods cause obesity and other health problems.  Let’s clear up one thing first – obesity is caused by a combination of over eating and inactivity.  Therefore in one can maintain a restricted eating schedule and an active lifestyle, obesity can be prevented.  On the contrary, it is not healthy to be solely vegan.  The following are a few examples.  Milk, vegans do not drink milk.  Studies have been done by M.J Lentze, a German who found that veganism causes impaired growth in children five years of younger.  These children even fail to grow as well with supplements that exceed the Recommended Daily Allowance.  Also, alpha hydroxyl acids, necessary for healthy skin is found in milk.  Fish oil and egg yolk are not permitted, although, these products are an excellent source of Vitamin A.  A final example is the lack of fat, calcium, zinc, protein, and Vitamin B-12 and D in a vegan diet.  Without supplements, severe medical problems may arise.  It is important to note that many of these supplements are manmade and do not contain some of the substances, still unidentified, in meat.  It is true that many vegetables contain a high amount of protein, but the amount is not even close in comparison to meat.  To receive the same amount of protein from vegetables as you do from meat, you would be eating for hours.  More importantly, proteins that come from animal origin are higher in quality in terms of essential amino acids than those from plant sources.  Also, if one has to take supplements that are artificially made, then maybe that diet is not best suited to the human body as the vegans profess.  If you ate a well-balanced diet including meat, fish, and animal products you would normally not need supplements.


Many vegans believe it is cruel to eat animals.  Wrong.  It is not cruel to eat them; it is only cruel to slaughter them inappropriately.  When an animal is humanely slaughtered it too does not feel pain because they are unconscious during death.  The fact is, as Bruce Friedrich, a spokesman for the Ethical Treatment of Animals, claims, people need not cut out meat entirely from their diet to stay healthy or help animals, indeed all that is needed is to cut back on fish and meat consumption, and that helps animals.  Two people cutting their meat consumption in half helps as much as one person going completely vegetarian.  Therefore we should keep meat in our diet, but reduce consumption levels.  There is no great ethical concern here.

Certain communities are dependent on the fishing industry and livestock farming as a source of income, directly contributing to economy.  


In closing, I would like to note that only 3% of the U.S population are committed vegetarians or vegans.  Why is this number so low you ask?  Well it is because more and more are feeling the need to consume moderate amounts of meat in a vegetable based diet to ensure the require intake is met.  In the very least, what I want you to take from my speech is that meat is a crucial component to our diet.  Even the fat is good for you.  But like anything, it needs to be eaten in moderation.  Don’t get me wrong; plants and vegetables are very important components of our diet.  We are the most versatile species in terms of our diet; we are omnivores.  We are capable of eating both meat and plants – a noted benefit – so indulge you sense, stimulate your taste-buds, and continue eating what we were created to eat.



Other interesting facts:

- Recently, there have been reports that a vegetarian diet could cause an increased risk of a certain type of birth defect.   Is there really cause for concern? There is no conclusive reason why hypospadias was found to be more common among the babies of vegetarian mothers. But there is some speculation that vegetarians eat more soy foods, and that the phytoestrogens found in soy may somehow interfere with the developing male reproductive system.

http://vegetarian.about.com/library/weekly/aa022800a.htm
* The latest research into the Paleolithic diet shows that our ancestors actually got 65% of their food from animal sources, and 35% from plant sources, rather than the other way around.

* Anthropological studies haven't found any societies (now or historically) in good health, whose native diet is exclusively vegetarian. All healthy groups eat at least seafood, and usually meat. The organ meats and fatty parts of the animals are most prized due to the vital fat content. Weston Price did observe some isolated cultures located in more temperate climates living primarily off fruits and other vegetation. Fish and animals were consumed less frequently and in smaller amounts, but were still an important part of the diet.

* When our digestive systems are compared to those of a dog (a carnivore) and a sheep (a vegetarian), using 39 points of comparison, we are identical to dogs on 37 points and similar to dogs on 2 points. We are dissimilar to sheep on all points. We are, in fact, omnivores.

* There is a lot of disagreement about how much protein we need. But think about this – we need protein for rebuilding our bodies in all sorts of ways, whereas carbohydrates are used solely for energy. The level is debatable, but there is no doubt our health will suffer if we eat inadequate protein. Complete protein is difficult to get without eating animal products. It is possible, of course, to get all the animo acids you need by carefully combining plant sources, but those plant sources will also contribute a high level of carbohydrate to your diet. This brings me to my next point.

* A diet high in carbohydrate has been assumed to be the ultimate healthy diet. But not so. In the decades that our fat intake has been dropping, and our carb intake increasing, obesity has increased by 25%. Some of this is because of the type of processed carbs we’re eating, but part of that is because of the nature of carbohydrate itself. It is converted to sugar by the body before it can be used and even complex carbohydrate will cause a rise in insulin levels if eaten to excess. This has resulted in a huge increase in associated diseases – those that some call Syndrome X.

* Another problem is the heavy reliance on grains and legumes. These have anti-nutrients which made them unsuitable for our Paleolithic ancestors to eat. Eventually they found out how to tolerate them by grinding and cooking them, which changed the face of history. But because we can tolerate them does not mean they are good for us, and their intake has resulted in another increase in ill health – this time chronic diseases such as food intolerances & auto-immune diseases.

* Vegetarians usually get a lot of their protein from soy. There is a lot of discussion of how good soy really is for you, and many people now believe it isn't. While women may be able to tolerate a certain amount of it, the high estrogen content makes it unsuitable for men and children. It should only be eaten in fermented forms (eg. tempeh, miso and tamari) and in small amounts. It is unwise to rely on it as the main form of protein.

* Straying from the diet of our ancestors also means that we are getting a different intake of the micro-nutrients – vitamins and minerals. Our bodies need these in carefully balanced amounts and imbalances can cause all sorts of problems. The lack of B12 in a vegan diet has been the cause of serious child illnesses and developmental problems. For those who are able metabolically to follow a vegetarian lifestyle, it is critical to ensure that adequate supplementation is undertaken.

http://homepages.paradise.net.nz/rwgully/theories/vegetarian.htm
Week 4

Headscarf ban

Important!

For this class you will need the cassette tape and transcripts with the two recordings from NPR regarding the Muslim headscarf ban in France.

Introductory discussion

Begin by asking students what they know about the headscarf/religious symbols ban and their reactions to it.  Then continue by asking about the kidnapping of the two French reporters and how they feel that has affected the general opinion and compliance with the ban.  Here are some example questions:

1. Have you ever seen much outright opposition to the ban?

2. Do you think the ban is fair?

3. Is the ban principally targeting the Muslim community (as opposed to the Jewish or Christian communities, for example)?

4. Do you think the kidnapping of the French reporters was well thought out?  What consequences have arisen since the kidnapping?

Play first recording

(“Muslim Headscarf Dilemma Troubles French” - Dec. 2, 2003)
After the intro discussion, play the first recording to the students (twice if necessary).  Tell students to take notes.  Ask them if they have any questions (vocab, confusion, etc.).  Have them answer the true/false questions (also in their pack).  Take them up.

True or False?

1. Muslim leaders believe this to be a just law and do not perceive any repercussions in the future.  FALSE

2. The previous socialist government of France was more lenient concerning the wearing of religious symbols in public schools.  TRUE

3. The law of separation of Church and state was most recently defined in the early 20th century.  TRUE

4. Many Muslim girls were suspended from public schools when they refused to take off their headscarves.  FALSE

5. Christian crosses and Jewish yarmulkes are exempt from the ban.  FALSE

Vocab of interest:

secularism:
The view that religious considerations should be excluded from civil affairs or public education.

bedrock:
The very basis; the foundation.  (adj. = fundamental)
proselytize:
To induce someone to convert to one's own religious faith
You can discuss this recording a bit, answering any further questions.

Play second recording

(“With hostages in Iraq, French debate headscarf ban” - Sept. 2, 2004)

Play the second recording to the students (twice if necessary).  Tell students to take notes.  Ask them if they have any questions (vocab, confusion, etc.).  Have them answer the first 4 questions below (also in their pack).  Take them up.  Then, ask them the rest of the questions (or any ones you can think of) to promote discussion.  These questions need not all be answered if the discussion/debate is going really well.

Questions (for answers, see transcript):

1. Why does Abir Meskin believe that the law won’t change anything?  Do you agree with her?

2. Why does Abir Meskin believe that the kidnapping of the hostages HAS caused a change?  Do you agree with her?

3. What was the Muslim leaders’ reaction with regard to the kidnappings?

4. How is it that the kidnappings of the French journalists created an ironic situation back in France?  Ans:  It has caused the country to unite together behind a law that was set to divide it.
5. If you could turn back time, and you had the power to stop the ban from coming into effect, would you?

6. Discuss the pros and cons of religious symbols in public schools.

7. Some people consider the ban racist.  What do you think?

8. Try putting yourself in the position of a Muslim girl who believes her headscarf to be a very important component of her attire and a necessary part of her faith, and would feel very uncomfortable without it.  How would you feel with the ban?

Vocab of interest:

flout:

To show contempt for; scorn

rescind:
To declare a decision or enactment null and void

polarise:
To cause to concentrate about two conflicting or contrasting positions


Allow time at the end of class:

· Discuss with students any mistakes encountered in the lesson and fix them (same as last week).  Try to speak to certain students individually to provide more personal feedback.  Also, provide more general feedback as to what level of English performance you expect from this 4 LEA class.  Answer any questions and allow time for students to come up to you after class if they have any problems, comments, or individual questions. 

· Inform students that you will be giving an example presentation next week in class.  Remind them that presentations are close at hand and if they have any questions or problems to come see you as soon as possible.

· Remind students that first drafts of website work is due next week, to be hopefully submitted by email or on diskette.

Week 4 recordings - transcripts

1. Muslim Headscarf Dilemma Troubles French




Dec. 2, 2003

http://www.npr.org/features/feature.php?wfId=1536571
2m04s

France has a long tradition of separating church and state.  But the government has recently moved to impose restrictions on Muslim girls who wear headscarves to public school.  As NPR’s Nick Spicer reports from Paris, leaders of France’s large Muslim community says the government is over-reacting and that may provoke a backlash.

Nick Spicer:

The previous socialist government in France went to some lengths to recognise the estimated 10% of the population of Muslim origin.  It even issued schools with the version of the French national anthem in Arabic. (anthem plays)  It is hard to imagine the current government celebrating ethnic diversity in the same manner.  The Prime Minister has announced his intention to ban Muslim headscarves from schools.  The law will be shaped by the conclusions of a special Commission on secularism.  It’s a bedrock principle of the French republic, most recently defined in the 1905 law on the separation of the Church and State.  The Commission hands in its conclusions on Wednesday.  Dominique Castalescu is a leading academic on secularism and a member of the Commission.

Dominique Cataslescu:

Democracies can be fragile.  You don’t need a lot of people to destabilise a democracy.  Terrorism, for example, can do it.  And in the same way, a high school can be completely shaken up by two or three headscarves.

Nick Spicer:

The number, nationwide, is actually four.  That’s how many girls were suspended from all of France’s public schools over the past year for wearing headscarves.  Hundreds more tried to wear them, but those cases were resolved amicably by local school principals.  They sometimes asked girls to tone things down a bit, for instance by wearing a bandana on their heads instead.  Under current law (12-07-03), you can wear religious symbols, so long as they aren’t obvious enough to be seen as an attempt to proselytize.  The new plan is to ban them outright, possible along with Christian crosses and Jewish yarmulkes.

[…]



2. With hostages in Iraq, French debate headscarf ban


Sept. 2, 2004

http://www.npr.org/features/feature.php?wfId=3886467
2m08s

12 million French students went back to school today, and as they did, a law went into affect that bans the wearing of religious symbols, such as Muslim headscarves.  Some Islamic organisations had called on girls to flout the law, but the kidnapping of two French journalists in Iraq, by militants demanding the law be revoked, has tempered Muslim opposition, and today, most girls obeyed the law.  From Paris, Eleanor Beardsley reports.

Eleanore Beardsley:

Like all public schools across France, today is the first day back to classes for high school students at the Paul Eloire lycée, in the heavily Muslim populated neighbourhood of St. Denis, in Paris’ northern suburbs.  For 17-year old Abir Meskin, the headscarf law won’t change anything, because she’s been removing her headscarf in school for the last three years at the demand of the administration.

Abir Meskin:

But it’s too bad (she says), because for me, the principle of secularism is to respect ALL religions, not to try to deny their existence.  So I take my veil off because I want an education, but it pains me to do so.

Eleanore Beardsley:

But now Meskin says things have changed.  She says she doesn’t want the government to rescind the law because of the hostage takers’ demands.

Abir Meskin:

You can’t make a country take away a law by taking people hostage (she says).  Even if France DID annul the law now, it would be because of blackmail, so it wouldn’t count, and I would continue to take off my headscarf in school.

Eleanore Beardsley:

French Muslim leaders have stood squarely behind the French government in calling for the hostages release.  And yesterday a delegation of Muslims flew to Baghdad to help in negotiations.  Muslims have also made their voices heard in solidarity demonstrations that have taken place in Paris and other French cities throughout the week.  Many Muslims say they have the most to lose if the hostages are not freed, and resent foreign intervention in their name in French internal affairs.

[…]

For those who feared the headscarf ban would polarise French society by focusing on Muslims, the actions of the hostage takers in Iraq have had the strange effect of uniting the country behind a law that was set to divide it.

Week 5

How to Give a Presentation

The aim of this class is to give students examples of how to and how not to give a presentation.

1. You should prepare a topic in advance on a subject of general interest, as well as an example of a post-discussion and question session that the student presenter will be asked to lead when he/she gives the presentation.
2. Inform the students that you are about to give an example presentation.  Tell them you will be giving it twice, first the poor way, and second the proper way.  Ask students to take notes on the style and format while you are giving the presentation.

3. The talk could be 5-10 mins. long.  The first presentation should be good in terms of content but should be lacking in terms of presentation (almost always reading, hardly any eye-contact, seemingly unprepared, stuttering and speaking quietly, etc.)

4. After the first presentation, get the students to give their reaction to it.  What would they have done differently?  What do they think about how the presentation could be improved?  This could be done in a class discussion basis or in pairs who will report back to the class with their opinions.

5. Then give a better version of how you think a presentation should be given (ex. using visuals instead of reading, making eye contact, etc.)

6. At the end of the presentation, involve the students by giving an example of a discussion/TPO activity that you would like the students to lead themselves at the end of the presentations that they will give themselves.



Leave time at the end of class:

· Make sure students hand in their rough drafts of their contributions to the website today

· Remind students that presentations start tomorrow (and, if necessary, that it is out of respect and courtesy that they attend their classmates’ presentations!)



***Teachers:  be in touch over the following week and go over the website submissions in order to provide relevant feedback in next week’s class.***



Week 6:
Return 1st drafts of website work to students and provide feedback.

Week 7:
Submission of final drafts of website work (on diskette, via email, etc.)

Week 8: 
Few final submissions (if any) and presentation of website draft in class.  If possible, spend the end part of the class in the MM lab showing the website draft and getting ideas and feedback.

Week 9:
Launch of the LEA programme website!  If possible, spend the end part of the class in the MM lab showing the finished copy  (or draft) of the website and get feedback from class (comments, criticism, etc.).

Pointers for Teachers regarding student presentations:

· leave 5-10 minutes at the end of each presentation class to spend with all students discussing how the presentations were and what could be done differently and what was done well, etc.

· have written feedback ready for ALL presentations (1. Pronunciation, 2. Grammar/vocabulary, 3. Fluency/Communication), and hand to presenting students at the end of class

· Students may have notes (points), NOT essays!

· Have best/most enthusiastic student do the first presentation to set the example

· Talk to presenting students of the next week to find out what they want to do, how they plan to do it, etc.

· Each week, tell them to time themselves and to practise with a partner many times before presenting in class

Extras

Activity Bank
· Finish the Sentence

Read the beginnings of each of the following sentences aloud (one at a time, obviously!).  Once you’ve read a partial sentence out loud, each student in the class must complete it truthfully (and correctly).

Sentences:

My best friend…

Last night…

I have never…

The Third World…

Politicians…

Parents…

I once dreamt that…

Christmas…

I get really angry when…

Some people…

Going on holiday…
Having my hair cut…

Talking to a drunk…

Hippies…

A millionaire…

When it rains, I…

Vegetarians…

Love…

· Generalisations

Trigger students’ reactions by reading out from the following list of (sometimes offensive) generalisations:

Married people are boring.


Footballers are not intelligent.

You can’t be friends with your boss.

Old people have no fun.

Men are bad at languages.


Young girls are brighter than young 

boys.

Engineers and accountants are very rational people.

Mathematics is for intelligent people.

All politicians are corrupt.

Rich people have a great life.


People who talk a lot don’t say much.

Top sports stars have fewer worries than most other workers.

City people are more cultured than those from the country.

Artists are different from most people.
Poor people are happy in their own way.

· Strip story (requires some preparation)

Find or write a very brief story with an equal number of sentences to your number of students.  Write each sentence on a separate piece of paper.  In class, hand the bits of paper out to the students.  The students are not allowed to show each other their sentences, and must memorise them and hand the bits of paper back to you.  Explain the task:  “These sentences put together in the right order make up a story.  Work out the correct sequence without writing anything down.”  The students re-create the story (without your help and speaking only English, of course) and present their sequence to you.

· Creative careers (requires preparation)

Bring two sets of note cards for the class:  one set will have professions (writer, gardener, professor, etc.) written on them and one set will have workplaces (factory, hotel, stock exchange, design studio, etc.)

Put the students into pairs and have them decide which of them is going to be the employer and which is going to be the potential employee, then have each pair choose (without looking) a profession and a workplace.  The students have to work together to create a scenario in which the employer, no matter how outrageous the combination of profession/workplace is, hires the potential employee.  Once the students decide on their answers, have some of the pairs explain why the candidate thinks he/she wants to hire the candidate.  The scenarios can get quite creative if, for example, a lawyer is applying for work at a kindergarten or a pianist is applying for work in a mine.

· Quick alphabet

You need a timer.  Divide the students in two groups.  Time each one individually.  Pick any letter of the alphabet.  In each group, students have to take turns, and quickly tell you a word starting with that letter, the next student has to pick the following letter, and so on until they get to “z”.  The quickest team wins.

Variation:  Now that they are familiar with the rules, make the game a bit harder by asking them only for verbs, or adjectives, or even food, countries, etc.

· Topic starters

Being a fourth year class, this activity might work the best.  Choose topics to discuss as a class.  Try to get as many students talking as you can.  Have a time limit for each discussion so that you are able to discuss more than one topic.

Alternative:  Have a different student each time introduce a topic you provide.  They will talk a bit about it and provide their own personal opinions.  The class will then react to what this person says.  Have them lead the discussion.

Here are some example topic starters:

· Legalising marijuana



- Studying abroad

· Euthanasia




- Britney Spears

· American culture influence on France
- Rap or Classical music?

· The European Union



- George W. Bush

· Recent movies




- Gambling

· Fast Food & Health



- Alcohol abuse

· French administration



- Teenagers today

· The French Riviera



- The Fac & Education system

· etc.

Debate

This will be a free debate exercise, where students will get into two groups and argue for and against the motion.

· Discussion

Discuss with the students how they think a debate should function.  Ask them how they think they should prepare for a debate and what the most important things to remember are.

· Tips

If they are not sure, hint to them that they may want to consider the opposition’s point of view, considering questions that they might be asked, seeing the issue from many different points of view (economic, personal, social, political, gender, etc.) as well as stressing the importance of putting arguments together in a coherent manner.  Remind the student that in a debate with a linguistic purpose such as this, you are often required to leave your own opinions aside so that the debate will function properly.

· Divide the Class in two, forming the two sides to start the debate
· Topic

The students should decide on a topic for the debate.  Brainstorm ideas on the board and come to a mutual decision.  Encourage this as strongly as possible, rather than deciding on the topic yourself.

· Ideas

Some ideas, if lack of inspiration really does prevail:

· English is the only language worth learning.

· There are never any winners in a war.

· A university arts degree is useless in the 21st century.

· The Internet causes more unhappiness than good.

· Europe should have a common language.

· Girls should be married by age 25

· Smoking should be banned in bars, clubs and restaurants

· America is the centre of the world

***Leave ample time (ex. 30 mins) for students to prepare their arguments and then for the actual debate section of the class in order to get a really good discussion going.
